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Introduction	

This Response to Intervention/Multi-tiered Systems of Support (RTI/MTSS) Guide was developed by the RTI Committee of the 
Inclusion Action Group Project led by the New Jersey Coalition for Inclusive Education (NJCIE).  This Guide consisting of:  (1) 
Minimum Criteria for Implementation RTI/MTSS; (2) an RTI/MTSS Implementation Guide; (3) PopUps aligned to terms in the 
Implementation Guide; and, (4) General Resources, is a living document.  The grassroots RTI/MTSS Committee which developed it 
through the support of NJCIE during the last two years invites its use as a starting point for developing RTI/MTSS Guidelines for New 
Jersey’s schools.  We invite districts that use the Implementation Guide to contact NJCIE with their experience and suggestions.  

RTI/MTSS is a multi-level approach to providing high quality instruction and intervention matched to student needs to maximize the 
achievement of all students and to prevent and reduce behavioral problems (NASDSE 2006).   It involves the systematic use of 
assessment data and collaborative problem solving to identify student needs, determine interventions, and monitor and adjust the 
intensity of those interventions depending on the student’s responsiveness, i.e., progress or lack thereof.   

According to the National Center on Response to Intervention, 41 states have an RTI/MTSS website and 32 have an RTI/MTSS 
guidance document.  Only seven states have neither, including New Jersey.  The Implementation Guide is intended as a hands-on tool 
for New Jersey schools.  It is not completely comprehensive, but includes essential steps that districts can take to implement 
RTI/MTSS with fidelity for the first time or to reassess and improve their present RTI/MTSS model.  It is a guide that schools can use 
in the context of high quality RTI/MTSS professional development and support from experts.   

Districts are understandably reluctant to venture into new initiatives, which may be confusing to staff and require resources too 
valuable to waste.  But, RTI/MTSS is not something extra.  It is an organizing approach that aligns with state initiatives and makes 
sense of curricular models and practices already being targeted as essential to the improvement of New Jersey schools and classrooms.  
Research is promising that implementing an RTI/MTSS model with fidelity along the lines provided within this Guide can ultimately 
save time and resources and produce better outcomes for all students.     

This is a living document and the grassroots RTI/MTSS Committee which developed it through the support of NJCIE during the last 
two years invites its use as a starting point for developing RTI/MTSS Guidelines for New Jersey’s schools. 
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Minimum Criteria for RTI/MTSS Implementation 

As school districts in New Jersey become increasingly interested in using an RTI/MTSS approach to address the learning needs of all 
students, it is important to assess whether the district has in place, or is willing to develop, the necessary structures to begin this 
process.  The RTI/MTSS Implementation Guide provides you with a detailed account of the steps in the RTI/MTSS process.  This 
Minimum Criteria for RTI/MTSS document is meant to provide you with a brief overview of the preliminary steps that your district 
should take before introducing the RTI/MTSS concept to teachers, bringing in a consultant to help implement the program, or 
administering screening and progress-monitoring tools.  The RTI/MTSS framework is a systems-wide intervention, and it is therefore 
important to consider these systems level issues before adopting any one component of this larger framework. 

Teaming 

• District level RTI/MTSS team: Administrators across the district must make a commitment to meeting two to four times a year
to set goals and assess progress.

• School level RTI/MTSS team:  An interdisciplinary team at each involved school site must make a commitment to meet
monthly to address schoolwide issues that arise throughout implementation.

• Grade/House level RTI/MTSS team:  A team of teachers and specialists at each grade or department level time must make a
commitment to meet weekly to discuss all students who require additional academic or behavior support.

• Tier 2 and tier 3 intervention teams:  General and special education teachers and administrators at each involved school site
make a commitment to meet weekly to discuss all students who require additional academic or behavioral supports.

Assessment 

• Willingness to select and/or purchase research-based universal screening tools and administer them to all students in involved
grades three times each year

• Willingness to select or purchase skill diagnostic assessments and administer them to all students as needed, in order to ensure
that instruction and intervention are aligned with student needs and skills

• Willingness to select or purchase research-based progress-monitoring tools and administer them to all students in involved
grades on a weekly to monthly basis, as appropriate

Instruction: Academic and Behavioral Supports 



• Willingness to evaluate current core instructional programs to determine if they adequately meet student needs and, if
appropriate, select new core programs and/or supplements to such programs

• Willingness to evaluate current informal and formal academic and behavioral interventions provided to students, identify gaps
in service provision, and re-allocate resources to provide high-quality interventions to all students in need, regardless of special
education eligibility status

• Willingness to rework the master schedule to:
o Allow uninterrupted time for core instruction for all students, consistent with research-based recommendations for time

allocation and
o Allow for intervention groups to meet three to five times a week, drawing students from multiple classes and/or grade

levels;
o Create intervention time that, if at all possible, does not interfere with the delivery of core instruction; intervention time

should supplement, rather than replace, core instruction.
o Ensure time for professional development for staff that is aligned to the overall goals of the RTI/MTSS model and

driven by student needs

Data-based Decision Making 

• Willingness to develop systematic decision rules to be used when determining student level of need, in conjunction with
screening and progress-monitoring data (in contrast to basing decisions about instructional support or intervention provision
solely on the basis of teacher nomination, high stakes test data, or performance on measures with subjective scoring criteria).



RTI/MTSS Implementation Guide 
 
The purpose of this Implementation Guide (Guide) is to be a hands-on, user-friendly document which details the policies, practices, 
resources, and infrastructure that need to be in place to implement an effective RTI/MTSS model. Numbers within the sections titled 
“Overview” and “Actionable Steps” correlate to clarifications which “pop up” in the online version when the cursor is moved over the 
number.  A full copy of the Pop Ups can also be found in the Appendix to the Guide.  The list of resources on the right side of the 
Guide is intentionally short, reflecting the developers’ decision to identify a concise sampling of key resources tailored to the topic 
under discussion.  A list of additional resources is provided in the Appendix to the Guide.    
 
NOTE:  This is a living document and the grassroots RTI/MTSS Committee which developed it through the support of NJCIE during 
the last two years invites its use as a starting point for developing RTI/MTSS Guidelines for New Jersey’s schools. 
 
Although this Guide’s primary focus is on academics, it integrates the three-tiered positive behavior support model into each section 
to demonstrate how academic and behavior models align.  Although this Guide does not provide criteria for determining eligibility for 
special education, the Appendix does include sites which the reader may find helpful in developing district eligibility procedures when 
using RTI/MTSS. 
 
Links and websites change frequently and some cited within this Guide may disappear over time. If a hyperlink does not work, try 
googling the document; it should come up.  We have found that many of these resources are archived at several locations on the 
internet. 
 

Red number indicates places where further explanation of concepts will be found in the PopUps. 

 

 
Tier 1 

 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

Tier 1:  
Teaming  
District level 
School level 

Academics and Behavior 
 
 
 

Academics and Behavior 
• Determine district, school level teams’ 

membership with attention to ensuring 
proactive and effective involvement of 

Online Resources/Tools 
 

Whitten, E. et al. (2009). Setting Up RTI 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

Grade/dept. level 
 
 
 
 
 
 
 
 
Tier 1:  
Teaming 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
District level RTI/MTSS  team meets at 
least quarterly 2  

• Establishes framework and 
RTI/MTSS implementation plan for 
the district 

• Communicates with stakeholders 9 
• Sets guidelines for each school to 

follow to ensure predictability, 
consistency 
 

  
 
 
 
 
 
 
School level RTI/MTSS team meets at 
least monthly 3 

• Oversees RTI/MTSS implementation 
• Coordinates across tiers and with 

other initiatives 
• Monitors process of tier 2 and tier 3 

intervention teams 5, 6 
• Plans systems-wide instructional and 

behavioral supports 
• Reviews school-wide data for trends 

 
 
 
 
 

parents/guardians  1 
• Develop team meeting schedule 

 
District level RTI/MTSS team  
• Align RTI/MTSS with other initiatives to 

streamline, or integrate these practices 
into the RTI/MTSS framework (e.g., 
Student Growth Objective (SGO) 
procedures, Harassment Intimidation 
and Bullying (HIB) team procedures; 
Intervention and Referral Services 
(I&RS) team procedures, professional 
learning communities (PLCs)) 

• Review district vision and mission 
statements to ensure alignment with 
RTI/MTSS 8 

• Explicitly connect RTI/MTSS 
implementation plan with overall 
district/school improvement plan 

 
School level RTI/MTSS team 
 
• Creates monthly meeting schedule 
• Uses a data-based, problem solving 

format in team discussions 
• Key activities will include: 

o Before the school year begins, 
scheduling universal screening for 
academics and behavior  18 

o Reviewing data and problem 
solving to analyze student 
performance data and modify core 
instruction as needed 

o Planning the system of 
instructional supports 

Teams and the Problem-Solving Process.  
An excerpt from the book RTI Success. 
Minneapolis, MN:  Free Spirit Publishing.   

 

Kovaleski, J. et al, The RTI Data Analysis 
Teaming Process. Retrieved on October 
18, 2013 from 
http://www.rtinetwork.org/essential/assess
ment/data-based/teamprocess 
 
Articles/Publications 
 
Broxterman, K & Whalen, A.J. RTI Team 
Building,Effective Collaboration and Data-
Based Decision Making 
	

Ongoing PD and Onlne PD  

 

Provide training in: 
- Effective teaming 
- Collaborative problem solving; 

communication within and 
among teams  

 
Webinars 
 
Gischlar, K. & Hilt-Panahon, A. (2011).  
RTI Implementation: Developing Effective 
Schedules at the Elementary Level 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

  
 
 
 
 
 
 
 
 
 
 
 

Grade/dept. level RTI/MTSS teams meet 
weekly 4 

• Review grade level data 
• Plan for differentiated instruction and 

behavior supports 
 

 
 
 
 
 

o Monitoring implementation of core 
instruction 

o Providing feedback to grade/dept. 
level RTI/MTSS teams and/or 
PLCs regarding data analysis and 
strategic planning 

o Planning for professional 
development 

• Additional action items included in 
subsequent components 
 

 
Grade/dept. level RTI/MTSS teams 
• Meet weekly 
• Use a data-based, problem solving 

format 
• Key activities will include: 

o Reviewing grade level data using 
a problem solving format  

o Planning classroom instruction 
with a focus on assuring 
implementation of the core 
curriculum with fidelity (ongoing) 

NOTE:  Additional action items are 
included in subsequent components 

www.rti4success.org/webinars/video/896 
 

Tier 1: 
Assessment 
 
 
 
 
 
 

Academics 
• Utilize technically sound, research-

based universal screening tool three 
times per year 17  18 

• Utilize formative assessment to guide 
differentiated instruction as needed   
24 
 
 

Academics 
• Determine utility and research base of 

current assessments for the purpose 
of screening and select alternative 
assessments as needed 

• Determine utility of current formative 
assessments for the purpose of 
differentiating instruction and, as a 
grade/dept. level team, collaboratively 

Online Resources/Tools 
 
Technical Review Committee, National 
Center on RTI.  Screening Tools Chart.    
(2011). 
http://www.rti4success.org/screeningTools/ 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

 
 
 
 
 
 
 
 
Tier 1: 
Assessment 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
Behavior 

• Utilize technically sound 
assessment(s) to guide selection of 
behavior priorities 
 

 
 
 
 
 
 
 

select alternative or supplemental 
assessments as needed 

• Develop school-wide assessment plan 
• Select people to assess, input data, 

generate reports, etc. 
 

Behavior 
• Determine utility and research base of 

current assessments for the purpose 
of determining behavior and climate 
priorities and select alternative or 
supplemental assessments as needed 

• Develop a plan (i.e., select 
tools/process, specify roles, develop a 
schedule, etc.) for monthly review of 
aggregate office conduct referral and 
suspension patterns for totals, average 
referral per day, locations, and type of 
infractions 
 
 

 

 

University of Oregon’s Dynamic Indicators 
of Basic Early Literacy Skills (DIBELS) 
Data System 

http://dibels.uoregon.edu  

 

Aimsweb 

http://www.aimsweb.com  

 

Articles/Publications  

 

Hall, T & Mengel, M. (2002). Curriculum-
Based Evaluations: Effective Classroom 
Practices Report. National Center on 
Accessible Instructional Materials at 
CAST.  

http://aim.cast.org/learn/historyarchive/bac
kgroundpapers/curriculum-
based_evaluations#.Um5Ek3bD8b0 

 

Hosp, M.K. et al. The ABC’s of CBM: A 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

Practical Guide to Curriculum Based 
Measurement (2006). New York: Guilford 
Press. 

 
Ongoing PD and Online PD  
 
Provide training in: 

- Administering and assessing 
data from screening measures 

 
- Developing student growth 

objectives (SGOs) aligned 
with Tier 1 assessments 

 
Webinars 

 

Hosp, J. Iowa’s Application of Rubrics to 
Evaluate Screening and Progress Tools.  
Webinar. 
http://www.rti4success.org/webinar/iowa%
E2%80%99s-application-rubrics-evaluate-
screening-and-progress-tools-5443 

 
 
 
 
 
 
 
 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

Tier 1:  
Instruction, 
Academic and 
Behavioral 
Supports 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Academics 
• Utilize research-based core 

instructional program for all students 
and supplement this program if 
needed 13, 14, 15 

•  Implement principles of Universal    
Design for Learning (UDL)  20 

• Use research-based class-wide 
strategies 

• Differentiate instruction 
 

 
 

 
 
 
 
 
 
 
 
 
Behavior 

• Adopt school-wide behavior 
expectations that are explicitly stated 
and taught 

• Utilize schoolwide system of 
recognition 

• Clarify main office versus classroom 
teacher managed infractions  

Academics 
• Review research and schoolwide data 

to support current program; select 
alternative or supplemental programs 
based on student needs 

• Align instruction with common core 
standards 

• Ensure tier 1 instructional practices 
are implemented with fidelity by 
conducting monthly fidelity checks— 
more frequently at the beginning of the 
year and for teachers who need 
support  22 

• Administrator responsibilities: 
o Walk through classrooms for 

teacher support monthly 
o Maximize availability of in-class 

instructional resources, such as 
program materials, personnel, 
instructional space and 
arrangement, etc. 

 
Behavior 
• Use assessment data to select school-

wide expectations (e.g., “Be respectful 
and responsible.”)  

• Translate school-wide expectations 
and area/routine specific behavioral 
actions 

• Implement a plan to teach behavioral 
expectations (i.e., posters, schedule, 
lesson plans, instructional and 
celebratory activities, etc.) at the 
beginning of the year and periodically 
throughout the year 

Online Resources/Tools   
 
Florida Center for Reading Research 

www.fcrr.org   

 

Center on Instruction 

www.centeroninstruction.org  

 

Articles/Publications 

 

Hughes, C.& Dexter, D., Selecting a 
Scientifically Based Core Curriculum for 
Tier 1, Penn State University 
(www.rtinetwork.org/learn/research/selecti
ngcorecurriculum-tier1) 
 

Archer, A. & Hughes, C. Explicit 
Instruction: Effective and Efficient 
Teaching 

http://explicitinstruction.org  
 
Ongoing PD and Online PD 
 
Provide training in: 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

Tier 1:  
Instruction, 
Academic and 
Behavioral 
Supports 

• Implement a system of student 
recognition that emphasizes providing 
social praise for positive behaviors 

• Using the district conduct code, define 
infractions in terms of classroom 
management responsibility and office 
management responsibility 

• Develop a written system for writing 
and processing an office conduct 
referral 

- Differentiation/flexible 
grouping 

- Formative assessment 
- Explicit Instruction 
- “I do, we do, you do,” gradual 

release of responsibility model 
- UDL  

 
Webinars 

- Professional Learning, Forums 
and Webinars. 
www.rtinetwork.org   

 

Videos 
- Anita Archer demonstrating 

explicit instruction:  Sonoma 
County Office of Education 
http://www.scoe.org/pub/htdoc
s/archer-videos.html 

Tier 1:  
Data-Based 
Decision 
Making 10 
 
 
 
 
 
 
 
 
 

Academics and Behavior 
• Infuse all meetings with a structured, 

problem-solving approach 
• Use formative assessment to drive 

differentiated instruction 
• Use class-wide data to make 

decisions 
 
 
 
 

Academics and Behavior 
• Teams’ Responsibilities  

o Follow a structured problem 
solving format from problem 
identification to plan evaluation  

o Synthesize collected data into 
graphical/table formats by 
measure and grade level 

o Use synthesized data and 
associated benchmarks to develop 
a grade level decision rules 

o Use predetermined decision rules 
to decide which students need tier 
2 interventions 11 

On-Line Resources/Tools 
 
Articles/Publications 
 
Brown, J., Skow, K & the IRIS Center. 
(2009). RTI:  Data-based Decision Making.  
http://iris.peabody.vanderbilt.edu/instructor
s/guide/case_studies/ICS-012.pdf.   
 
Fuchs, L.S. and Fuchs, D. Using 
Curriculum Based Measurements in 
Response to Intervention Framework:  
Using CBM to Determine Response to 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

 
 
 
 
Tier 1:  
Data-Based 
Decision 
Making 10 
 
 
 

 
 

Intervention.  National Center on 
Response to Intervention.  

www.rti4success.org/resourcetype/using-
cbm-determine-response-intervention. 

 

Ongoing Professional Development 
(PD)  and On-Line PD  

 

Provide training in: 

- Administration and scoring 
rules for chosen assessment 

- Interpretation of screening 
data at a grade level, 
classroom level, and individual 
student level 

- Interpretation and decision 
making with data 

- Developing decision rules  11 
- Use of data experts and 

coaches 
- Professional learning 

communities (PLC) 
 

 

Webinars 



 Overview Actionable Steps Resources/Tools  
Ongoing Professional Development 

(PD) 

- Zumetta, R. (2013). Using 
Screening Data for Decision 
Making.  
http://www.rti4success.org/we
binars/video/5064%20 

 

 
Tier 2 

 Overview Actionable Steps Resources/Tools 
Ongoing Professional Development 

Tier 2: 
Teaming 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Academics and Behavior 
• Tier 2 intervention team reviews 

group level and individual student 
progress monitoring data 5 

Academics and Behavior 
• Determine membership of a tier 2 

intervention team using current staff 
members who have expertise in 
identified student needs. 5 

• Develop a process for the tier 2 
intervention team to use when 
analyzing data and developing 
intervention plans (if using an existing 
committee such as I&RS be sure to 
restructure the process to reflect the 
problem solving model) 7  12 

• Tier 2 intervention team meets weekly 
o Team discussions follow a 

problem solving format.   
o Key activities will include: 

§ Using data to problem solve 
for targeted students and 
intervention groups 

§ Consulting with teachers or 
grade/department level 
RTI/MTSS teams as 

On-Line Resources/Tools 
 
 

 

Articles/Publications 

 
Schwanz, K.&  Barbour,B.  Problem-
Solving Teams:  Information for Educators 
and Parents, NASP Communique, Vol.33, 
#8. 
http://www.nasponline.org/publications/cq/
cq338probsolve.aspx 
 
Ongoing Professional Development 
(PD) and On-Line PD 
 
Provide training in: 

- Problem solving model 
 



 Overview Actionable Steps Resources/Tools 
Ongoing Professional Development 

 
 
 
 

 
 
 
 
 
Tier 2: 
Teaming 
 
 
 
 
 
 
 
 

appropriate to develop 
classroom or routine 
interventions 

§ Doing ongoing instructional 
planning to assure 
implementation with fidelity 

§ Considering tier 3 
intervention based on the 
decision rules  11 

 
• For more specific details in how to 

carry out an intervention planning 
meeting, refer to subsequent 
components on: 1) assessment; 2) 
instructional support, and 3) data-
based decision making 

- Data-based decision making 
 

- Academic and behavioral 
skills to target 
 

- Selecting research-based 
interventions 

 
- Training for teams in 

processes and intervention 
strategies 

 
- Delivering specific 

intervention(s) and delivering 
that intervention 

 
- How to make a referral; how to 

collect baseline data; how to 
help collect information to 
evaluate intervention 
outcomes 
 

Webinars: 
 
 
Videos: 

- Teaming, Colorado 
Department of Education.  
Retrieved 
www.cde.state.co.us/media/rti/
training01/rtivideo01.html 
 

-  Professional Learning, 
Forums and Webinars 
www.rtinetwork.org   



 Overview Actionable Steps Resources/Tools 
Ongoing Professional Development 

Tier 2: 
Assessment 
 
 
 
 
 
 
 
Tier 2: 
Assessment 
 
 
 
 
 
 
 
 
 

For students targeted for tier 2 
Interventions based on decision rules: 
 
Academics 

• Utilize a technically sound (a) 
progress monitoring tool and (b) skill 
diagnostic assessments to guide 
intervention planning 
 

 
 
 
 
 
 
 
 
 
 
Behavior 

• Utilize a technically sound (a) 
function-based assessment process 
to guide selection of behavior 
interventions and (b) progress 
monitoring to evaluate effectiveness 

Academics 
• Determine utility and research base of 

current assessments for the purpose 
of progress monitoring and select 
alternative or supplemental 
assessments as needed  25 

• Determine utility of current skill 
diagnostic assessments for the 
purpose of intervention development 
and select alternative or supplemental 
assessments as needed  

• Develop a plan (i.e., select people to 
administer the test, input data, 
generate reports, etc.) and schedule 
for progress monitoring to be 
conducted weekly or bi-weekly 
 

 
Behavior 
• Determine utility of current 

assessments for the purpose of 
determining function-based behavior 
interventions and select alternative or 
supplemental assessments as needed 

• Develop a plan (i.e., selecting of 
tools/process, specify roles, develop a 
schedule, etc.) for progress monitoring 
to be conducted weekly or bi-weekly 

On-Line Resources/Tools 
 
Progress Monitoring General Outcome 
Measures Tools Chart (May 2012).  
Technical Review Committee, National 
Center on Response to Intervention.  
www.rti4success.org. 
 
In-class assessment and alternative 
grading strategies 
www.johnvenn.com/assessment.htm  

 

CBM Manual for Teachers  
www.interventioncentral.org/pdfdocs/cbaM
anual.pdf  
 
Extended Reading, Writing and 
Mathematics  
www.edprogress.com/ 
 

Articles/Publications:   

 

Curriculum Based Assessment (CBA)/Skill 
focused assessment/Skill diagnostic 
assessments 
 
Curriculum-Based Measurement 
 
FBA resources 
 
Example progress monitoring plans 
 



 Overview Actionable Steps Resources/Tools 
Ongoing Professional Development 

Ongoing Professional Development 
(PD) and On-Line PD 
 
 
 
Webinars 
 
 
Videos 
 

Tier 2: 
Instruction, 
Academic & 
Behavioral 
Supports 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Academics and Behavior 
• Utilize a menu of scientifically-based 

or research-based small group 
interventions that address the 
student’s (or intervention group’s) 
specific profile of need 16  17 

• Consideration of ways that 
interventions can be modified or 
intensified based on student’s 
progress monitoring data, before 
student is provided with Tier 3 
supports 

• Consider alignment of Tier 2 
interventions with Tier 1 classroom 
instruction (i.e., coordination of 
supports so that content covered 
during intervention time addresses 
necessary skills while expanding on 
topics covered during core instruction 
and intervention content is reinforced 
throughout instruction). 

• Provision of ongoing training for 
consistent and appropriate application 
of interventions  

• Conduct frequent fidelity checks 21 

Academics  
• Review research to support current 

interventions or select alternative or 
supplemental interventions 15 

• Determine which interventions can 
occur within the classroom and which 
need to occur within a small group 
setting 

• Conduct consultative and supportive, 
rather than evaluative, fidelity checks 
at least monthly, more often 
depending on student need 22 

• Maximize available in class 
instructional resources (e.g., program 
materials, instructional space and 
arrangement, personnel, etc.) to 
develop menu of options for provision 
of intervention 

• Assess small group instructional 
resources available (e.g., Basic Skills 
Instruction (BSI), reading specialist, 
Title 1 supports, technology) to 
develop menu of options for provision 
of interventions  
 

On-Line Resources and Tools 
 

Florida Center for Reading Research, 
www.fcrr.org 
 
Evidence Based Intervention (EBI) 
Network, http//ebi.missouri.edu/  
 
What Works Clearinghouse,  
 
Promising Practices Network, 
www.promisingpractices/net/ 
 
Model fidelity checklists (rubric examples) 
 

 

Articles/Publications 

 

  
McIntosh, K. et al. Integrating Academic 



 Overview Actionable Steps Resources/Tools 
Ongoing Professional Development 

 
 
 
 
 
 
 
 

 
 
Tier 2: 
Instruction, 
Academic & 
Behavioral 
Supports 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Behavior  

•  Review research to support current 
interventions or select alternative or 
supplemental interventions 

 
•  Determine which function-based 
interventions can occur within the 
classroom (or other routines) and which 
need to occur within a small group  
 
•  Conduct consultative and supportive, 
rather than evaluative, fidelity checks at 
least monthly, more often depending on 
student need 

 
•  Maximize available in class resources 
(e.g., program materials, arrangement, 
personnel, etc.) to develop a menu of 
options for provision of function-based 
interventions 
 
•  Assess small group instructional 
resources available outside of the 
classroom (e.g., social skill groups, 
Check-in Check-out systems) to develop 
menu of options for provision of function-
based interventions 

and Behavior Supports Within an RtI 
Framework, Part 3: Secondary Supports.  
http://www.rtinetwork.org/learn/behavior-
supports/integrating-academic-and-
behavior-supports-secondary-supports 

 
Johnson, E. (2013). How to Develop an 
Effective Tier 2 System. 
http://www.rti4success.org/pdf/Using_Scre
ening_Data%20Transcript.pdf 

rtinetwork.org  
 
 
Allain, J. & Kukic, S.J. (2008).  The Devil is 
in the Details:  The Logistics of Tier 2 
Intervention. (2008). National Association 
of School Psychologists.  Retrieved on 
October 18, 2013 from 
www.nasponline.org. 
 
Ongoing Professional Development 
(PD) and On-Line PD 
 
Provide training in: 

- Implementing scientifically-
based and research-based 
interventions 

- Evaluating research to select 
interventions 

 
Intensive Levels of Assistance 
www.isbe.state.il.us/grant/reading/pdf/inst_
support_chart.pdf  



 Overview Actionable Steps Resources/Tools 
Ongoing Professional Development 

 
 
Webinars 
 
Videos 
 
 

Tier 2:  
Data-Based 
Decision 
Making 

Academics and Behavior 
• Utilize regularly scheduled tier 2 

intervention meetings to review and 
assess student data following a 
problem solving format 

• Utilize intervention group and 
individual student data to make 
intervention decisions 

• Utilize decision rules to determine 
interventions to student needs and 
determining whether interventions are 
effective or need to be modified  

• Utilize decision rules in place for 
determining which student need tier 3 
interventions and which students can 
return to receiving only tier 1 
instruction/supports 11 

• Keep parents informed of tier 2 
intervention process and intervention 
data, elicit meaningful feedback and 
collaboration with parents 

Academics and Behavior 
• Team discussions follow a structured 

format for problem solving from 
problem identification to evaluation 

• Collect multiple data points before 
applying decision rules and make no 
changes until a trend is documented  
22 

• Synthesize collected data into 
graphic/table formats by student and 
intervention group 

• Using synthesized data develop a plan 
for reducing tier 2 supports or 
returning students to tier 1 or 
increasing to tier 3 supports  

On-Line Resources/Tools 
 
Articles/Publications 
 
Data Analysis for Instructional Decision 
Making: Team Process.  Revised 
February, 2008. Pennsylvania Department 
of Education. Adapted from Kovaleski, J. 
F., & Pedersen, J. (2008).  

 

A. Thomas & J. Grimes (Eds.), Best 
practices in school psychology, V. 
Bethesda, MD: National Association of 
School Psychologists. 

http://pattan.net-
website.s3.amazonaws.com/files/materials
/instructional/docs/Data-
Analysis030508.pdf 

 
Fuchs, L.S. and Fuchs, D. Using 
Curriculum Based Measurements in 
Response to Intervention Framework:  



 Overview Actionable Steps Resources/Tools 
Ongoing Professional Development 

Using CBM to Determine Response to 
Intervention.  National Center on 
Response to Intervention. 
www.rti4success.org. 

 
Ongoing Professional Development and 
On-Line PD 
 
Provide training in: 

- Function-based problem 
solving 

- Graphing data 
 

 

Tier 3 
(ADDITIONAL RELEVANT RESOURCES MAY BE FOUND UNDER TIER 2) 

 
	 Overview Actionable Steps Resources/Tools to Use 

Tier 3: Teaming 

 

 

 

 

Academics and Behavior 
• Tier 3 intervention team reviews group 

level and individual student progress 
monitoring data for the purpose of 
intensive problem analysis, selecting 
interventions and planning 
implementation 

• Consider the child’s ecological system 
including environmental variables and 
support systems that may be impacting 
performance in school 

Academics and Behavior 
• Determine membership of a tier 3 

intervention team.  The team includes 
personnel with expertise in identified 
student needs.  6 

• Develop a process for the tier 3 
intervention team to use when analyzing 
data and developing intervention plans 

• Tier 3 intervention team meets weekly 
o Team discussions follow a problem 

solving format 

 

On-Line Resources/Tools 

National Center on Intensive Intervention 

www.intensiveintervention.org 

 



	 Overview Actionable Steps Resources/Tools to Use 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Include parents on the team for 
individual children	

• Consider referral for special education 
services when the student makes 
insufficient progress according to 
decision rules and timelines 11 
	

o Key activities include: 
§ Using data to problem solve 

for targeted students and 
intervention groups 

§ Consulting with teachers or 
grade/house level RTI/MTSS 
teams, as appropriate, to 
develop classroom or routine 
interventions 

§ Ongoing monitoring and 
making adjustments to 
intervention delivery and 
feedback  

§ Planning and assurance of 
implementation fidelity 22 

§ Developing individualized 
intervention plans that reflect 
specific student needs 
determined through the 
problem solving process 

§ Considering student’s 
eligibility for special education 
services once decision rules 
have been met  

o For more specific detail in how to 
carry out an intervention planning 
meeting, refer to subsequent 
components on: 1) assessment; 2) 
instructional support, and 3) data-
based decision making 

RTI Action Network—tier  

 

Articles/Publications 

 

 

Ongoing Professional Development 
(PD) and On-Line PD 

 

Provide training in: 

- Individualized problem solving 
to develop interventions	
	

Webinars  

  

 

 

Videos	



	 Overview Actionable Steps Resources/Tools to Use 

 

 

 

 

 

 

 

Tier 3: Teaming 

Tier 3:  
Assessment 

 

 

 

 

 

 

 

 

For students targeted for tier 3 
interventions based on systematic decision 
rules 
 
 
Academics 
• Utilize a technically sound  (a) progress 

monitoring tool and (b) skill diagnostic 
assessment to guide intervention 
planning 

• Utilize a comprehensive array of 
technically sound formative 
assessments to clearly identify whether 
student has inalterable needs that call 
for special education referral 
 

 
 
 
 
 

	

	

	

	

Academics 
• Review existing research to 

support current assessments or 
select alternative or supplemental 
assessments 

• Determine skill diagnostic 
assessments for the purpose of 
intervention development and 
select alternative or supplemental 
assessments as needed 

• Determine utility of current array of 
technically sound formative 

On-Line Resources/Tools 

Progress monitoring 

 

Articles/Publications 

 

 

 

Ongoing Professional Development 
(PD) and On-Line PD 

 



	 Overview Actionable Steps Resources/Tools to Use 

 

 

 

 

Tier 3:  
Assessment	

 
 
 
 
 
Behavior 
• Utilize some form of technically sound 

(a) function-based assessment process 
to guide selection of behavior 
interventions and (b) progress 
monitoring to evaluate effectiveness 

• Utilize a comprehensive array of 
technically sound formative 
assessments to clearly identify whether 
student has inalterable needs that call 
for special education services	

assessments for the purpose of 
identifying whether student has 
inalterable needs that call for 
special education services 

• Develop a plan (i.e., select people 
to administer the test, input data, 
generate reports, etc.) and 
schedule for progress monitoring 
to be conducted weekly  
 

Behavior 
• Determine utility of current 

assessments for the purpose of 
determining function-based 
behavior interventions and select 
alternative or supplemental 
assessments as needed 

• Determine utility of current array of 
technically sound formative 
assessments for the purpose of 
identifying whether student has 
inalterable needs that call for 
special education services 

• Develop a plan (i.e., selecting of 
tools/process, specify roles, 
develop a schedule, etc.) for 
progress monitoring to be 
conducted weekly or bi-weekly 

Provide training in: 

	

Webinars 

 

Videos	

Tier 3: 
Instruction, 
Academic & 
Behavioral 
Supports 

 

Academics and Behavior 
• Utilize a menu of scientifically-based or 

research-based interventions of a more 
intensive (e.g., small groups of 1-3 
students that need similar types of 
supports that meet on a near daily basis 
more than 30 minutes) nature than a tier 
2 intervention, that address the 
student’s (or intervention group’s) 
specific profile of need 23 

Academics 
• Review research to support current 

interventions or select alternative or 
supplemental interventions 

• Conduct consultative, rather than 
evaluative, fidelity checks at least 
weekly, more often depending on 
student need 

• Maximize available small group 

On-Line Resources and Tools 

 

 

Articles/Publications 



	 Overview Actionable Steps Resources/Tools to Use 

 

 

Tier 3: 
Instruction, 
Academic & 
Behavioral 
Supports 

 

	

• Align tier 3 interventions with tier 1and 
tier 2 supports 

• Consider ways that interventions can be 
modified or intensified based on 
student’s progress-monitoring data, and 
before student eligibility for special 
education supports is considered 

• Provide ongoing training for consistent 
and appropriate application of 
interventions 

• Conduct fidelity checks more frequently 
than at tier 2 

intervention resources (e.g., BSI, 
reading specialist, Title 1 supports) to 
develop menu of options for intervention 
and consider appropriate menu of 
accommodations 

• Consider alignment of tier 3 
interventions with tier 1 classroom 
instruction and other interventions (i.e., 
coordination of supports so that content 
covered during intervention time 
addresses necessary skills while 
expanding on topics covered during 
core instruction and intervention content 
is reinforced throughout instruction). 
 

 
Behavior 
• Review research to support current 

interventions or select alternative or 
supplemental interventions 

• Conduct consultative, rather than 
evaluative fidelity checks at least 
weekly, more often depending on 
student need 

• Maximize available resources (e.g., 
social skill groups, Check-in Check-out 
systems) to develop a menu of 
interventions and accommodations 
matched to the function of behavior and 
other social-emotional mental health 
needs 

 

Bohanon, H. et al.Integrating Academic 
and Behavior Supports Within an RtI 
Framework, Part 4: Tertiary Supports.   

http://www.rtinetwork.org/learn/behavior-
supports/integrating-academic-and-
behavior-supports-tertiary-supports 

 

Harlacher, J.E. et al.  Distinguishing 
Between Tier 2 and Tier 3 Instruction in 
Order to Support Implementation of RTI. 

http://rtinetwork.org/ 

 

Ongoing Professional Development 
(PD) and On-Line Resources 

 

Provide training in: 

 

 

 

Webinars 

 



	 Overview Actionable Steps Resources/Tools to Use 

Videos   

Tier 3: Data 
Based Decision 
Making 

	

Academics and Behavior 
• Infuse all meetings with a problem 

solving approach 12 
• Utilize intervention group and individual 

student data to make intervention 
decisions 

• Utilize decision rules for matching 
interventions to student needs and 
determining whether interventions are 
effective  11 

• Utilize decision rules for determining 
which students may need referral for 
special education supports and which 
students can return to receiving tier 2 
supports only 	

Academics and Behavior 
• Utilize a structured format to guide team 

discussions 
• Collect multiple data points before 

applying decision rules and do not make 
changes until a trend is noted 

• Synthesize collected data into 
graphical/table formats by student and 
intervention group 

• Using synthesized data, develop a plan 
for reducing tier 3 supports, returning 
students to tier 2 interventions, or 
referring for special education services 	

On-Line Resources and Tools 

 

Articles/Publications 

Sawyer Hunley and Kathy McNamara, Tier 
3 of the RTI Model:  Problem Solving 
Through a Case Study Approach (2010). 
(Bethesda, MD: Corwin Press Sage and 
NASP) 

Fuchs, L.S. and Fuchs, D. Using 
Curriculum Based Measurements in 
Response to Intervention Framework:  
Using CBM to Determine Response to 
Intervention.  National Center on 
Response to Intervention.  
www.rti4success.org. 

VanDertleyden, A. (March 2006). RTI 
Myths and Misrepresentations:  Looking at 
Data and Experience.  NASP 
Commmunique, Vol. 34, No. 6.   
http://www.nasponline.org. 

Ongoing Professional Development 
(PD) and On-Line PD 

Provide training in: 

- Function-based problem 
solving	



 
 
 

	
 

 




